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                           Part One
IDEA, which stands for Individuals with Disabilities Education Act, is a nation’s special education law aimed at making sure special education and other related services are offered to children with disabilities in public schools. Children with disabilities should be treated with the care they need as these disabilities adversely affect the child’s performance. 
Tomas is a child in kindergarten facing development delay disability. This is because he is unable to achieve developmental milestones within his normal age range such as identifying shapes or even follow two-step instructions, thus making him frustrated. He should be provided with early intervention services including assisting technology services, physical therapy and psychological and many more to help him learn better and understand what he is being taught. This will in turn help to improve his performance.
Harper is a 3rd-grade student at sunset elementary school. She loves her teacher Mrs. Hernandez and doesn’t like her being replaced. She loves math, Harper also loves the weather but generally hates the noise the school brings. She has Autism. This is a disability characterized by disabilities in behavior, social interaction, communication and sensory insensitivities. Harper should be given particular education attention. She should be provided with noise reduction ear muffs to reduce noise as well as a well-structured out timetable that she should follow. Harper's teachers should also be firm but gentle with her. 
 Austin is a 9th-grade student who has a traumatic brain injury disability. He was riding his bike home and got hit by a car. The injury adversely affected his performance as he is unable to do things the way he used to or even remember things. Austin should be provided with special education services like counseling as well as early childhood intervention services like technology to assist him in learning. It is important to note that his emotional and educational needs are different as of compared to before the brain injury. 
Part Two
Autism
Autism, commonly known as autism spectrum disorder, refers to a range of conditions characterized by challenges with social skills, repetitive behavior, speech, and non-verbal communication. It is also conceptualized as a behavioral syndrome of many neurological injuries associated with a variety of medical conditions (Lloyd, Meghann, MacDonald & Donald, 2013). The term spectrum reflects a wide range of challenges and strengths possessed by each autistic person. Autism is related to brain development as it impacts how a person perceives and socializes with other people causing problems in social interactions and communication (Manning, Murray, Currans, Johnson, Bing & Kroeger, 2013).
Some factors influence the learning of people with Autism. Examples are; language, culture, family background and community influence. Communication or language affects autistic people; because when their language develops, they use speech in unusual ways. They may speak one word or repeat the same phrase over and over. Children with the autism spectrum disorder tend to have a slower communication development as of the sensory challenges that come with the disability (McPartland, 2012).
Autism affects people from different backgrounds, cultures, and heritage. Cultural factors can change how individuals experience autism in their everyday life, in turn, influencing their relations with families, schools, and the community as well as health services. Cultural factors can also impact how different communities understand autism. Different cultures have various myths about autism and other disabilities which generally deter people from seeking help. It is thus essential to understand different cultural backgrounds and how they affect autistic people to develop genuine and productive relationships.
Family profoundly influences the learning activities of people with Autism. Different families have different ways of adjusting to an autistic family member. The parents of children who suffer from autism encounter a great deal of stress due to the involving therapy schedules, treatments, work obligations, and other family demands. Lack of finances for their autistic child can significantly affect their learning (Solomon & Chung, 2012). The community, on the other hand also plays a vital role in the teaching of an autistic child. Autistic children are susceptible to their surroundings. Different communities also lack developmental services that could be useful for autistic children. They should thus create more awareness on Autism Spectrum Disorder.
Cognitive development is a part of psychology that deals with the processes involved in a child’s thinking. Autistic children are said to have a history of excelling in some tests of intelligence. Some areas of intellectual development in autistic children are generally stronger than others that have significantly delayed in their development (Schopler & Mesibov, 2013). Children with autism are also seen to have unique patterns of development. This is because Autism Spectrum Disorder affects many aspects of thinking and learning. 
Linguistic development of autistic children defers from those of healthy children. This is because they take time to speak as they can only speak one word at a time or repeat two words during their language development. This disability limits them from interacting and dealing with the world. Language development of autistic children varies depending on the Childs intellectual and social development (Ploog, 2013). The social construction of autistic children is very different as they do not show interest in faces and seem to have difficulties in everyday human interactions.
Children with autism do not maintain eye contact, may be very calm or cry less to avoid parental attention. Autistic children are challenged as they lack empathy making them unable to understand people's intentions. This, in turn, affects their emotional development as a result of continuous social alienation from other children. Reports have shown that many children dealing with autism are said to have imaginary friends, worlds or scenarios in their minds. According to Alvarez (2012), “children with Autism spectrum disorder often find it hard to recognize facial expressions and the emotions behind them, copy or use emotional expressions, interpret emotions as well as understand and explain their feelings.” Encouraging the emotional development of children with autism is essential. 
There are different approaches to dealing with individuals with autism. The two main categories of helping children with autism are Applied Behaviour Analysis (ABA) and Developmental Approach. ABA approaches are more structured concerning environmental arrangements and skill expectations (Cooper, Heron & Heward, 2007). Developmental approaches, on the other hand, are more spontaneous in the way adult responds to a child or a Childs behavior (Smith, 2009).  
Discrete Trial Instruction (DTI) is an approach under ABA that deals with autism. A child is taught specific skills in a 0ne-on-one structured setting. The child is instructed by their teacher and is expected to respond. They might be awarded for answering correctly or corrected in case of an incorrect response. Developmental Intervention is an approach used to assist children with autism where instead of directing the child to do something, the teacher or the therapist sets up a situation that encourages a child to initiate the desired behavior. The primary aim of this intervention is to build on launching the Childs ability to develop further engagement, thinking, and communication (Schreibman, Dawson & Stahmer, 2015).
Activity Based Instruction is an approach that combines the aspects of Discrete Trial Instruction with that of Development Intervention strategies. Here, “a child is systematically taught a skill during ordinary activities of his school day or at home, making sure that many opportunities are given to learn the craft” (Simpson, Langone & Ayres, 2004). The approaches used to help the children dealing with autism spectrum disorder should make them comfortable thus creating good relationships and the environment conducive to learn. 
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